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Pupil premium strategy statement – Woolavington 
Village Primary School  

This statement details our school’s use of pupil premium (and recovery premium) funding 

to help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 

academic year and the outcomes for disadvantaged pupils last academic year. 

School overview 

Detail Data 

Number of pupils in school  135 

Proportion (%) of pupil premium eligible pupils 57/135 

42% 

Academic year/years that our current pupil premium 
strategy plan covers (3-year plans are recommended) 

2024-2025 

2025-2026 

2026-2027 

Date this statement was published December 2024 

Date on which it will be reviewed Reviewed December 
2025 

Next review: December 
2026 

Statement authorised by Georgina Maclennan 

Pupil premium lead Grace Davey 

Governor / Trustee lead Martin Draper 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £86,255 

Recovery premium funding allocation this academic year £0 

Pupil premium (and recovery premium*) funding carried 
forward from previous years (enter £0 if not applicable) 

£0 

Total budget for this academic year £86,255 



2 

Part A: Pupil premium strategy plan 

Statement of intent 

At Woolavington Village Primary School, we endeavour to provide an inspirational and 

ambitious curriculum filled with enriching experiences and opportunities for every child 

in our school community. We are committed to ensuring that our curriculum is inclusive 

and that it provides each pupil with the opportunity to reach their full potential. Our 

approach to the pupil premium grant centres around establishing equity, and the 

opportunity for all pupils to be successful, regardless of their individual circumstances. 

We believe that educational disadvantage affects any pupil whose achievement may be 

hindered by their social and economic conditions. These conditions may include a range 

of factors, such as language development, parental involvement in education, 

aspirations, understanding of other cultures, and health and well-being considerations, 

including diet, emotional support and living conditions. We therefore strive to ensure that 

our support of disadvantaged pupils is comprehensive and benefits all pupils at risk of 

educational disadvantage, regardless of whether they receive pupil premium funding.  

High-quality teaching is central in our approach to addressing the challenges faced by 

disadvantaged pupils. Research also proves that high-quality teaching has the greatest 

impact on closing the attainment gap between pupils at risk of disadvantage and those 

who are not. This provides all pupils, including those at risk of educational disadvantage, 

with the best opportunity to reach their potential.  

Another key principle at the heart of our approach is supporting pupils’ social, emotional 

and personal development and recognising the challenges that pupils at Woolavington 

Village Primary School face in this respect. Our personal development curriculum is 

integral to the development of children’s morals and values, supporting them to become 

positive citizens in an ever-changing community. We aim to remove the barriers that 

prevent pupils from taking part in trips, experiences and extra-curricular activities, 

providing opportunities beyond their everyday lives.  

There is extensive evidence that social and emotional learning has a positive impact on 

a range of outcomes, including academic performance, school connection and reduced 

emotional distress. Our experience and knowledge of the pupils in our community 

indicates that by ensuring that these primary needs are identified and met, pupils can 

fully access the academic curriculum and have the best opportunity to thrive. 

Challenges 

This details the key challenges to achievement that we have identified among our 

disadvantaged pupils. 
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Challenge 
number 

Detail of challenge  

1 Low entry points in Phonics 

Children enter EYFS without a secure knowledge of phase 1 phonics, 
and many with difficulties in speech and language and communication. 
Phonics outcomes in year 1 have been below the National average for 
two consecutive years. 

2 KS1 & KS2 Reading 

Due to their low starting points, some pupils benefit from additional 
support to consolidate their knowledge of phase 5 graphemes. This can 
lead to some pupils lacking confidence and enjoyment in reading in KS1 
and KS2, and difficulties in applying fluency and comprehension 
strategies. 

3 Limited opportunities for physical activity and outdoor play 

Internal evidence suggests that pupils have limited opportunities to play, 
learn and exercise outside at home. This is due to a range of factors, 
including access to a safe outdoor space. Physical activity and outdoor 
play provide pupils with opportunities to develop vital qualities, such as 
resilience, risk management and problem solving, as well as being 
beneficial for pupils’ physical and mental health.  

4 Mental health and well-being 

Some pupils benefit from support with managing their mental health and 
well-being to enable them to engage positively with the school 
environment.  

5 Gaps in knowledge and understanding the curriculum 

Some of our pupils have difficulty being resilient when faced with 
challenges, or present as having low self-esteem. This can result in gaps 
in their knowledge, leading to some pupils falling behind age-related 
expectations.  

6 Attendance 

Many families experience a range of difficulties that make school 
attendance challenging. Attendance and punctuality are vital to avoid 
gaps in pupils’ learning and key times in the school day, such as the 
morning routine, that set pupils up to be successful.  

7 Engagement and outcomes in KS2 Maths 

Outcomes in KS2 maths are currently below the national average, which 
is in part due to pupils’ resilience in overcoming challenges and low self-
esteem which can impact their engagement in lessons, leading to gaps 
in learning.  
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improve the teaching of phonics in 
reception and year 1, leading to 
improved outcomes in the year 1 
phonics screening check.  

• Baseline data identifies pupils who require 

catch up intervention. 

• Phonics assessments show progress for all 

pupils.  

• Pupils not making sufficient progress are 

identified and receive targeted 

interventions to support them. 

• At least 80% of all pupils pass the year 1 
phonics screening check. 

• At least 75% of parents attend the parent 
workshops. 

Improve the teaching of maths across 
the school, leading to outcomes of at 
least 60% of all pupils in each cohort 
achieving ARE by the end of each 
year.  

• Standardised assessments and teachers’ 
formative assessment evidence pupils’ 
progress each term.  

• Arithmetic and times table tracking shows 
pupils are applying and retaining key skills.  

Improve the teaching of Writing 
across the school, leading to 
outcomes of at least 60% of all pupils 
in each cohort achieving ARE by the 
end of each year.  

• Standardised assessments and teachers’ 
formative assessment evidence pupils’ 
progress each term.  

• Spelling Shed scheme implemented and 
spelling test tracking shows pupils are 
retaining spellings taught.  

• English monitoring shows that pupils are 
applying spelling skills in independent 
writing.  

• Writing moderation confirms teacher 
assessment of writing attainment levels.  

Improve pupils’ understanding of 
strategies to support self-regulation, 
overcoming challenges and 
independence.  

• Learner surveys shows that at least 80% 
of all pupils can identify how to overcome 
challenges and what it means to be 
resilient.  

• Subject monitoring (including learning 
walks and pupil interviews) reflect that key 
children are engaged in an appropriate 
learning activity or being supported to 
regulate to do so.  

• Assess Plan Do Review data reflects that 
pupils are making progress towards self-
regulation and independence targets.  
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• Learner, parent and staff surveys will show 
an increase in positive responses about 
behaviour.  

Attendance • Barriers to attendance are identified 
alongside parents and families and 
supported accordingly.  

• Whole school attendance to increase by 
1% year on year. 

 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium) funding 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £77,548  

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Professional 
development to support 
the teaching of phonics. 

Evidence from the EEF indicates that 
high quality teaching is the most 
powerful way of improving pupil 
outcomes, particularly those from 
disadvantaged backgrounds. 

1, 2, 5, 7 

Professional 
development to support 
the teaching of English 
and maths, covered by 
a HLTA. 

Parent Family Support 
Advisor 

The EEF highlights the importance of 
establishing strong relationships and 
channels of communication between 
schools and families in improving pupils’ 
attendance.  

4, 6 

Teaching Assistant 
meetings and CPD 

Investing in professional development for 
teaching assistants to deliver structured 
interventions can be a cost-effective 
approach to improving learner outcomes 
due to the large difference in efficacy 
between different deployments of 
teaching assistants. 

1, 2, 5, 7 

Leadership and 
administration of Pupil 
Premium initiatives 

 

 

The EEF recommends using a tiered 
approach to Pupil Premium spending:  
high quality teaching, targeted academic 
support, and wider strategies. In order to 
align spending and develop and monitor 
an effective strategy to support pupils, 

1, 2, 3, 4, 5, 6, 7 

https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance/build-a-holistic-understanding-of-pupils-and-families-and-diagnose-specific-needs
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/using-pupil-premium/use-reliable-research-evidence-to-support-your-strategy
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strategic coordination and management 
is required. 

Targeted academic support (for example, tutoring, one-to-one support, 
structured interventions)  

Budgeted cost: £2, 808 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

One-to-one support in 
class and small group 
interventions. 

Small group tuition has an average 
impact of four months’ additional 
progress over the course of a year. 

2, 5, 7 

Additional tuition for Y6 
children, in school and 
during after school club. 

 

Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £5,899  

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Trips subsidised  

 

£1,154 

The Education Endowment Foundation 

(EEF) suggest that engagement 

in outdoor adventure learning, such as 

school residential trips, may provide 

opportunities for disadvantaged pupils to 

participate in activities that they might not 

otherwise be able to access. Participation 

in physically and emotionally challenging 

activities can support pupils’ resilience, 

self-confidence and motivation. 

3, 4, 5, 6, 7 

Uniform  

 

£245 

The EEF highlight that schools should 
consider how to support low-income 
families that may not be able to afford to 
buy school uniform. They also suggest 
that school uniform can be successfully 
incorporated into the broader 
improvement of a school’s ethos, 
including behaviour and discipline.  

4, 6 

Cooking 
Club/Curriculum 
Materials 

The Design and Technology National 
Curriculum states that learning how to 
cook is a “crucial life skill” that enables 

3, 4, 6 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://linkprotect.cudasvc.com/url?a=https%3a%2f%2feducationendowmentfoundation.org.uk%2feducation-evidence%2fteaching-learning-toolkit%2foutdoor-adventure-learning&c=E,1,oght_hPjJKbCzfy9dQjV6sZ8967NbuKIJZcpMuZW9ADs6_wRby_5Ec13S6VR7qY4lIC05JgPMpR8-VtX7xaEdmOgQgyOugzv6Oz-axZBJk0BuuVuqxg61Zg,&typo=1
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/school-uniform
https://www.gov.uk/government/publications/national-curriculum-in-england-design-and-technology-programmes-of-study/national-curriculum-in-england-design-and-technology-programmes-of-study
https://www.gov.uk/government/publications/national-curriculum-in-england-design-and-technology-programmes-of-study/national-curriculum-in-england-design-and-technology-programmes-of-study
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£500 

pupils to feed themselves and others. It 
also highlights that instilling a love of 
cooking “opens a door to one of the great 
expressions of human creativity.” Taking 
part in cooking club enables pupils to 
develop key skills and provides a 
nutritious meal to share with their 
families.  

Author visit  

 

£1,500 

The EEF identifies a positive correlation 
between participation in Arts based 
activities (including poetry and drama) 
and academic learning. Wider benefits 
such as re-engaging older pupils, more 
positive attitudes to learning and 
increased well-being have also 
consistently been reported. 

1, 2, 4, 5, 6 

ELSA, Lego Therapy 
and the Thrive Approach 

Evidence from the EEF shows that the 
average impact of successful SEL 
interventions is an additional four months’ 
progress over the course of a year. 

3, 4, 6, 7 

Outdoor Play and 
Learning (OPAL) 

 

£2,500 

Evidence suggests that, on average, 
engagement in physical activity over the 
course of a year can lead to 
approximately an additional one month’s 
progress. There is also some evidence 
that engagement in extra-curricular 
physical activity can improve attendance 
and retention of pupils. 

3, 4, 6 

Voice 21 Voice 21 is a national education 
charity that supports schools to 
embed high-quality oracy (spoken 
language) teaching across the 
curriculum so that all pupils can learn, 
communicate and succeed. Evidence 
from the EEF recognises oral 
language interventions as high impact 
and very low cost, with pupils making 
an average of 6 months progress. 

1, 2, 5 

 

Total budgeted cost: £86, 255 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
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Part B: Review of the previous academic year 

Outcomes for disadvantaged pupils 

We have reviewed the attainment of our disadvantaged pupils over the previous academic year, 
using national assessment benchmarks alongside our internal summative and formative data. 
 
The data shows that Pupil Premium pupils outperformed their peers in two year groups, while in 
others the attainment gap remained. Last year, Year 1 pupils eligible for Pupil Premium funding 
matched the attainment level of their non-Pupil Premium peers in the Year 1 Phonics Screening 
Check. 
 
At the end of Key Stage 1, non-Pupil Premium children outperformed their Pupil Premium peers, 
however the attainment gap was smaller than reported nationally.  
 
At the end of Key Stage 2, pupils eligible for Pupil Premium funding outperformed their non-
Pupil Premium peers in reading and writing and matched their attainment level in maths. 
 
We are pleased to highlight the following outcomes where the attainment gap at Woolavington 
Village Primary School was smaller than the national average:  
 
End of Key Stage 2 
 

 National Woolavington Village Primary 
School 

Reading Non-PP outperformed PP by 
17% 

PP outperformed Non-PP by 6% 

Writing Non-PP outperformed PP by 
19% 

PP outperformed Non-PP by 6% 

Maths PP outperformed Non-PP by 
20% 

PP matched attainment of Non-
PP (0% gap) 

Combined The PP expected standard in the combined measure Nationally is 
46% (3-year average) the School’s 3-year average for PP pupils is 
6% higher than the National average at 52%. 

 

Year 1  

 

 

End of Key Stage 1 
 

 National (2023) Woolavington Village Primary 
School 

Combined 
(Reading, 
Writing and 
maths) 

Non-PP outperformed PP by 
21% 

Non-PP outperformed PP by 13% 

 
  

 National Woolavington Village Primary 
School 

Phonics Non-PP outperformed PP by 
17% 

PP matched attainment of Non-
PP (0% gap) 
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Our aim going forwards is to secure greater consistency across the school so that the attainment 
gap between Pupil Premium and non-Pupil Premium pupils continues to narrow in all year 
groups. 
 
As part of our strategy to support disadvantaged pupils, we also considered the wider challenges 
that pupils and their families may face which could affect their engagement with school life. 
These factors are outlined fully above but included social, emotional and mental health issues 
and school attendance. To support these, many pupils in receipt of Pupil Premium funding took 
part in targeted interventions such as ELSA and Lego Therapy. Our internal records show that 
pupils taking part in these interventions made progress towards their own individual targets and 
that these interventions will continue, alongside new strategies for this academic year. 
 
In the previous academic year, the attendance rate for pupils eligible for Pupil Premium funding 
was 88.8%. To date, the attendance rate for pupils eligible for Pupil Premium funding in the 
current academic year stands at 92.8%. Whilst we are encouraged by this upward trend, we 
acknowledge that this comparison reflects a full academic year in contrast with this year to date.  
 
Having considered the approaches delivered in the last academic year, there are aspects of the 
strategy that will continue and other areas that will be adapted in response to the feedback and 
needs of the school community. Approaches that will continue include ELSA, Lego Therapy, 
PFSA and trip subsidies. In order to strengthen support for pupils in receipt of Pupil Premium 
funding, we are directing part of this year’s funding towards implementing Thrive and Voice 21 
across the school. This has been made possible because there is no longer the need for an 
additional teacher across split year group classes.  
 
We will continue to monitor the impact of our strategies, identifying what is effective and where 
improvements are needed, and adapt our approach accordingly. Our ongoing aim is to widen 
opportunities and raise attainment for all pupils, regardless of their circumstances.  
 

Externally provided programmes 

Programme Provider 

Outdoor Play and Learning (OPAL) Outdoor Play and Learning (OPAL) CIC 

Delivered by OPAL Play trained school staff 

Emotional Literacy Support Assistants 
(ELSA) 

ELSA Network 

Delivered by ELSA Network trained school 
staff 

Lego Therapy LEGO® Therapy 

Delivered by LEGO® Therapy trained 
school staff 

The Thrive Approach Thrive Approach 

Delivered by Thrive Approach trained school 
staff, including two certified Thrive 
Practitioners 

Voice 21 Voice 21  

Delivered by Voice 21 trained school staff 
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Service pupil premium funding (optional) 

How our service pupil premium allocation was spent last academic year 

N/A 

The impact of that spending on service pupil premium eligible pupils 

N/A 
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Further information (optional) 

Having reflected on the above outcomes, we have considered the next steps needed to 
develop the support we provide. As a school, we are deeply committed to understanding 
the barriers and challenges our families may face. We believe that by actively listening 
and working together, we can create a welcoming and inclusive environment where 
everyone feels valued and a sense of belonging. The experiences and perspectives of 
our families are vital in helping us to build a stronger, more connected community that 
will benefit all pupils. 
 

 


