
 

 
 

 

  

Reception Toolkit 

 

 Gloucestershire Learning 

Alliance 

Document Written collaboratively by members of the GLA and Futura Learning Partnership. 



  

2 

 

Contents Page 
 

 Page 

Introduction  

Vision 

Glossary of key terms 

3 

4 

5-6 
  

  
 

Section 1 ² What makes a good quality provision?  9 

Enabling Environments 10 

The Indoor Environment 

Displays 

11-19 

20 

The Outdoor Environment 

Effective Provision 

21  

22 

Continuous Provision 23 

Time Table Examples and Implementation Guidance 24-32 

The Planning Cycle 33 

A Quality Input 

Scaffolding 

The Five Features of a Language Rich Environment 

Seven Ways to Develop Interactions 

Quality Interactions  

Online Learning Journals and Observations                                           

33 

35 

36 

37 

38-40 

41 
 

 

 Section 2 ² The curriculum and our approaches   

Seven Features of Effective Practice 42 

Characteristics of Effective Teaching and Learning 43 

The Educational Programmes 

Curriculum ² Knowledge and Skills Overviews 

Long Term Plan                                   

44- 45 

46 

47 

Phase 1 Phonics 

Primary Talk 

Phonics- Read Write Inc 

Reading 

48 

49 - 50 

51 

52 

Recommended Reading Books 

Talk 

53 

54 

Vocabulary 

Language, Communication and Vocabulary 

Strategy                       

55² 56 

57-58 

Writing 

Talk for Writing 

Maths 

PSED 

Think Equal 

Physical Development 

Understanding the World 

Expressive Arts and Design 

 

 

59 

60 

61 

62 

63 

64 

65 

66 

 

 

Section 3 - Assessment   

Baseline 

Standardisation and Moderation 

Early Years Foundation Stage Profile 

Termly Skills Checkpoints 

Progression in Play behaviours 

Assessing Adult Directed Learning 

Opportunities 

Reporting to Parents 

EYFS Moderation 

 

Section 4  

67 

68 

69 

70 

71 

72 

73 

 

74 

75 

Special Education Needs and Disabilities 76-77 

Behaviour 

 

Section 5  - Transition  

Starting School 

Transition Options  

Transition to Year 1 

Transition Action Plan 

78 

 

81 

82 

83 

84 

85 - 86 

 

 

 

 



  

3 

 

Introduction 
 

This toolkit is for all reception staff to provide support and guidance for the basis of all good practice across our Futura Learning 

Partnership Settings. It provides the overview for the key principles and practice that have been adopted by the trust as well as those 

which are required to meet the EYFS statutory framework. The Futura Learning Partnership teaching and learning principles are all 

rooted in sound educational research and pedagogy that has been tried and tested amongst our teams and pupils over many years. At 

the heart of all teaching and learning in Futura Learning Partnership, no matter what phase, is our assessment-led approach. 

The planning, teaching and assessment of any unit of work should follow a clear cycle as it guides teachers to ask all the relevant 

questions to ensure meaningful and purposeful planning and secure outcomes- What do my pupils already know? Where are the gaps? 

What do I need to teach next? How will my plans and the provision I provide use what I know from my assessments to build a successful 

learning journey? How will I deliver this learning journey to maximise learning and ensure learning takes place? How will I assess what 

they now know and what the next steps in learning are? 
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Vision 
 

Our vision is that every child will have access to the same high standard of quality teaching, interaction and provision, wherever they are in Futura 

Learning Partnership.  

Futura®s EYFS will provide an extraordinary education, value individuality and prep are children with enriching, meaningful and active 

opportunities that develop  their  knowledge, skills and values to be lifelong learners in an ever changing world.°  

Our children will be highly engaged and intrinsically motivated with a curiosity and passion for learning that they can articulate confidently. We aim 

to build individuals who are resilient and accepting of challenge and those who develop strong relationships showing kindness and respect for each 

other and their surroundings.  

All of our settings will offer passionate, highly skilled practitioners who engage in quality interactions, facilitate enriching provision and work 

collaboratively to deliver the vision and values of Futura Learning Partnership. 

In our environments you will find highly organised spaces with quality open-ended resources that foster creativity and develop the key skills attributed 

to the prime and specific areas of the Early Years Curriculum. You will find an equal emphasis on indoor and outdoor learning with stimulating 

provocations and opportunity for children to develop holistically.  

We want every child to relish the opportunity to come to our settings and to learn in a place where they are safe and secure. Working in partnership 

with parents and families to make meaningful connections will underpin our work to grow independent, confident and contributing members of a 

diverse and constantly changing society. 
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Glossary of Key Terms 
 

Quality input  - This can be carpet-based or ­in-provision®, and can be provided by either the Teacher or Teaching Assistant/Support Staff. Time is 

spent with the children, in order to help move the child®s learning forwards, either linked directly to the learning objective, or to their own next step. 

Input should focus on introducing new language & vocabulary, and asking targeted questions to individuals and small groups.  

­In-provision® - This refers to something that happens whilst the child is accessing continuous provision, i.e. not during an adult-led activity or 

during a carpet input/session. An adult may interact with the child, or group of children, ­in-provision® to deliver specific input, assess their 

understanding or make an observation, for example.  

Basic provision  ² This is provision in its broadest and simplest form and is the provision available at general age-related expectations.  

Continuous provision  - To continue the provision for learning in the absence of an adult. For example, areas of the 

classroom specifically set up to continue learning and challenge children, according to their known next steps and 

areas of need. 

Enhanced provision - the extra material and resources teachers or practitioners provide for their children that 

provide more challenges to continuous provision. 

Provocation - something that provokes and invites learning, interest, creativity and thoughts. 

Baseline - The assessment which is completed over time, when the children first start school. Usually completed 

within 6 weeks, and largely based on teacher assessment & judgement. The RBA is the statutory baseline that 

must be completed by the child®s sixth week in school, regardless of when they start, although is advisable to 

complete as early as is possible. 

Language -rich (classroom) - A classroom which fosters all aspects of language in young children ² adults talking constantly about what they®re 

doing, providing a variety of items that provide context to new words, opportunities for language development through imaginative play, new 

vocabulary modelled and explored verbally.  

Text -rich/ print -rich - Word walls / displays / labels support the carry-over of new language development, and words that have already been 

learnt.  

Ambiguity (in reference to resources) - The quality of being open to more than one interpretation ² resources that are ­open ended® and can 

therefore allow for many different ways of playing with them. 
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Heuristic - derives from the Greek word ­eurisko® meaning 'I discover'. Heuristic play describes the activity of children as they play with and explore 

the properties of 'objects'  

Self-regulation - the ability to manage your own emotions, behaviour, and body movements when faced with challenges and/or triggering 

situations. This begins with structured ­co-regulation® which is scaffolded and supported by the adult. 

¯In the moment° planning - observing and interacting with children as they pursue their own interests and also assessing and moving the learning 

on in that moment. The written account of some of these interactions becomes a learning journey. 

Observation - recorded information that describes a child®s learning at a given moment. This could include levels of engagement/ time spent, a 

description of what happened including the child®s voice, the role of the adult and the subsequent learning and any next steps. 

Leuven Scale - The Leuven scale is a 5-point scale that allows child care experts, nursery practitioners and teachers to measure a child®s 

emotional well-being and involvement. 
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Section 1 

What makes a good quality provision? 
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Enabling Environments 

An enabling environment is one which provides a rich, varied and safe space in a setting in which children can play, explore and learn. This can contribute greatly 

to children®s learning and development in the early years. 

The environment should be child -centred . It is important that practitioners value and encourage independence and that they understand how individual children 

learn best. 

Enabling environments can be split into three important factors: 

¶ The Emotional Environment  ² the atmosphere of a setting and how it feels. 

¶ The Indoor Environment  ² the resources available in the indoor space, how they are accessed and how activities are led. 

¶ The Outdoor Environment  ² the resources available in the outdoor space, how they are accessed and how activities are led 

Emotional Environment

Reflect the relationships of those within them; 
and how those in the setting talk to each other; 

how they behave; how they treat others and how 
inclusive it feels.

Indoor Environment

Make children feelsafeandsecureand give them 
the opportunity to become confident learners.

There should be areas for different types of play 
or activity with appropriate and well maintained 
resources that suit all age groups and stages of 

learning.

Indoor play and learning environments need 
careful planning to ensure they take account of 
ŎƘƛƭŘǊŜƴΩǎchanging interestsandneeds. 

However, the basic geography of the setting 
should be kept the same as children feel safe 

when things remain constant.

Outdoor Environment

Outdoor spaces and learning environments 
provide contact with thenatural world allowing 
children to use all of their senses. Often, children 
who are more reserved in an indoor setting will 
ΨŎƻƳŜ ƻǳǘ ƻŦ ǘƘŜƛǊ ǎƘŜƭƭΩ ǿƘŜƴ ƎƛǾŜƴ ǘƘŜ 
opportunity to play and learn outdoors.

Outdoor learning environments allow children to 
experience problem-solving,risk-taking andbig-
scale playin a safe environment. They can use all 
of their senses and be creative in a different way 

using an outdoor space.

Physical activity is enhanced and so is calculated 
risk taking, which is important as children grow 

up.
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The Indoor Environment 

Indoor 
environment 

Reading

Book areas should be 
inviting and encourage 
children to develop a 

love for reading. Books 
should be accesible in a 

range of areas in the 
classroom supporting 

learning across the 
different Educational 

Programmes.

Creative

Creative areas should 
offer children 

opportunities to access 
materials independently 
as well as during guided 
activities. They should 
promote creativity and 

could also contain loose 
parts.

Fine Motor

Opportunities to develop 
fine motor skills should be 

provided across the 
setting e.g. loose parts, 

threading, tweezers, 
pipettes, nut and bolt sets. 
These activities may not 
be seen in an isolated 

area but may be included 
across the provision.

Role play area

These areas may be linked 
to the main themes. 

However, this may not 
always be the case. At the 
start of the year, role play 
corners may be linked to 

familiar settings e.g. home 
corners or a shop. 

Deconstrcuted role play may 
also be introduced 

throughout the year to 
promote imaginative play.

Mark making and writing

These areas should contain a 
range fo tools to accomodate the 

developmental stages of the 
children in the setting e.g. 

chubby crayons, triangular pens 
and pencils, chalks, whiteboards 

etc. There should also be 
opporutnity for childrne to write 
in other areas of the classroom 

e.g. clipboards in construction for 
label writing, shopping lists in the 

home corner etc.

Small world and story telling 
resources

Small world resources such as 
figures, natural resources, story 

telling resources, wooden blocks, 
masks etc should be availble in 

these areas. Practitioners may set 
up small world scenarios 

however, there may also have 
access to other resources to 

enable children to add to their 
own play. 

Sensory play

At different times, 
practitioners should 

provide an opportunity 
for sensory play. This 

might include 
opporutnities for sand, 
water, shaving foam, 

porridge oats, slime etc. 

Construction

Access to a range of 
construction materials is 

important. There may 
also be access to this in 

other areas of the 
classroom such as small 

world.
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 Reading corners 
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Creative  
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Fine motor  
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Role play 
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Mark making and writing  
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Small world 
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Maths  
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Construction 
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Displays 
Displays have three main purposes: to motivate, to celebrate or to teach. For displays to be purposeful, children need to be at the centre of their creation. They 

must be meaningful to the children and full of learning which is accessible for those who use them. In order for children to understand and use the displays they 

must engage with them, something which will need to be modelled and specifically taught to the children by practitioners.  

A sense of the children  

Children love nothing more than to identify their own work on display. There are simple things which can be done to encourage interaction with the displays in 

your setting such as: 

Å Including evidence of children®s voice. 

Å Photographing a range of their achievements to celebrate all aspects of learning. 

Å Enabling children to identify their own work within a display through the use of their names or photographs.  

Å Making sure children®s work is most important thing on the board and that it stands out! Displays do not need to be pieces of art work, they can be work in 

progress which show the learning of the children as they progress through the learning journey.  

Å Using backgrounds which are calm and distraction free so that anything added to the display stands out.  
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The Outdoor Environment 
 

High quality outdoor play experiences are vital to a child®s holistic development. Children can explore the physical environment using all their 

senses. They will learn about risk and challenge and feel a sense of personal achievement through increasing physical development. Being outside 

in the fresh air gives children a sense of wellbeing and is important for all areas of development.  

Outdoor and indoor play, while maybe consistent in context, related to children®s schemas and interests, are very different. 

Therefore, outdoor play spaces, while able to provide the access to the development of the whole child, with focus on the seven 

areas of the EYFS, should offer a different experience to what is indoors. Provision outdoors should be planned and structured 

carefully to make gain the most valuable learning opportunities for the children. When children are learning outdoors, play should 

offer opportunities to initiate and take part in games involving personal interactions, conversations, negotiation and conflict 

resolution. It should be filled with resources which stimulate curiosity, interest and investigation and promote the building of 

physical strength and dexterity. When you have a teaching focus outdoors you may wish to take resources from out to enhance a 

play experience or deliver  an adult directed activity but these would not form a permanent feature of your continuous provision.   

 

 

A well-planned outdoor space supports children in: 

¶ Developing their interests and schemes. 

¶ Developing tangible skills e.g. gross and fine motor, coordination, physical awareness and control. 

¶ Developing concentration, creativity and social interactions. 

¶ Participating in physical exercise which can improve mood and behaviour management difficulties. 

What should it look like?  

¶ Open ended and ambiguous.  

¶ Fixed structures such as mud kitchens and den spaces should be 

available but not anything which limits the space and potential for play 

and exploration.  

¶ Portable equipment e.g. crates, boxes, tubes, drain pipes. 

¶ Enhancements which support their interests or ideas you want to 

introduce.  

¶ Traditional games such as hopscotch and ring games which 

encourage maths and literacy skills and collaboration and turn taking. 

¶ Physical challenges that include varied levels, spaces to negotiate, 

balance and coordination and equipment to develop these skills on 

such as bikes and scooters, areas to climb and areas that differ in size 
and shape. 
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Effective Provision 

Effective provision should provide children with opportunities to demonstrate the characteristics of effective teaching and learning identified by the 

EYFS Framework. It also enables children to return to their explorations and consolidate their learning over the course of the day or over a more 

extended period. When children do this, they can explore what happens to things as they change over time and make changes to create new ideas. 

Continuous provision also allows children to make choices and initiate play without interaction with an adult. 

Effective provision transcends all areas of learning. It should: 

¶ Have the necessary resources to encourage children to play and explore in a variety of ways. 

¶ Offer high quality resources that will act as good starting points for the children®s explorations. 

¶ Allow for open ended questions to engage children in conversations and prompt creative thinking. 

¶ Give time for children to revisit what they did yesterday, last week etc. 

The Provision Pyramid 

 

 

±enhanced with objects that support an interest or 
encouraged investigation and questioning OR

±enhanced with resources that support the teaching of 
a specific skill or concept. 

Enhanced 
provision

±Resources linked to current assessment 
that match the attainment and learning 
preferences of your current cohort .

Continuous 
provision

±Broadest and simplest 
provision. 

±General age related 
expectations for 
children.

Basic provision
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Continuous Provision 

Key 
Principles

Ambiguity

Ambiguous, open-ended 
resources & experiences 

encourage children to think, 
investigate & explore.  To 

interpret what they are 
experiencing in a way that is 

meaningful to them.

Development of key skills

We need to plan for how 
children will develop key skills in 

areas of provision.  If we 
constantly provide the same 

(sometimes basic) resources, 
then we encourage children to 
revisit basic/emergent skills.  

Identifying common play 
behaviours can support in 

providing challenging resources 
to compliment open ended play. 

Enhancements

Continuous Provision for 
small world play should 

contain lots of resources that 
enable children to access all 

of the skills of small 
world/dramatic play 

regardless of the theme you 
are exploring. Then you 

could enhance that provision 
with resources linked to your 

theme.

Linked to assessment

This is very important! If you 
are adding any specific skills 

into your areas, then you 
should level that skill.  For 

example, if introducing a skills 
like cutting, scissor choice 

would be based the on 
assessment of their cutting 
skills.  Consider the use of 

different scissors other than 
the ­standard® variety.

¯To continue the provision for learning in the absence 

of an adult°                                          

Alistair Bryce-Clegg 

Provision is excellent when the quality of thought 

ensures that every activity (directed or not) has a clear 

purpose and is clearly engaging whilst building on 

previous learning. 

 

Nothing is incidental or any opportunity wasted. 

This can only happen when there is a clear 

understanding of what the children can do and what it 

is you want them to do. 

 

What it is not! 

¶ ANY provision that is  continually accessible 

¶ What children are doing, simply because they 

are  

¶ not with an adult 

¶ A variety of themed ideas around the classroom  

 

The role of the adult  in continuous provision is so important in ensuring children®s 

engagement and attainment. Judging if, when and how you intervene is a challenge for 

practitioners ² no one gets this right all of the time! When adult intervention is done well, it 

allows practitioners to observe, challenge, support and extend children®s learning. Adults 

should be mobile and move freely throughout the setting to interact with groups or 

individuals. This also provides opportunity for the adult to reset any areas to enable 

children to continue to learn.  

 



  

22 

 

The Timetable 
Although no two settings ever 

have exactly the same 

timetables, there are 

similarities wherever you go!  

There needs to be a careful 

balance of adult led and child-

initiated learning within the 

timetable. 

 

Timetables should provide 

opportunities for extended 

play with minimal breaks in 

learning. There should be a 

balance of direct teaching, 

teaching through continuous 

provision, opportunities to 

observe, assess and support 

and most importantly, time to 

talk with the children! 

 

 

 

 

 

 

 

 

 

Self 
registration

ωThere are different ways for the children to self register when they enter the session. This could be through the use of laminated photos 
on Velcro, name cards, lolly sticks, mini ƳŜΩǎ, charts with names, tablet/IWB etc. Self registration develops independence and self 
reliance. It frees adults up to interact with children rather than over rehearsed routines of the day which do not enhance learning.

Imediate 
Provision 

ωThis is provision which is accessed by the children when they first come into the setting. It could be table top activities or could be in 
certain areas of the classroom. This then enables one adult to greet the children and the other to be in provision supportinglearning. 

Whole 
Class input

ωThis is a whole group session which focuses on one of the educational programmes for example, it could have a phonics focus, maths 
focus, PSED focus, literacy focus etc. 

Adult 
directed 
activity/ 

continuous 
provision

ωChildren have opportunity during this session to partake in free flow, directing their own learning or participating in a guidedgroup 
activity. 

Snack/ 
break 

Tidy up

ωTidy up ςThis is not a whole room tidy up but a reset of provision/activities. Children need to be able to return to what they were doing 
to continue with their learning.

ωSnack time ςIs an opportunity to sit down and eat together or it could be complete free flow. It provides opportunities for practitioners 
to discuss how you eat snack, reinforcing expectations and celebrating successes in learning or time to share a story. 

Whole class 
input 

ωThis is a further whole group session which focuses on a different educational programme.

Adult 
directed 
activity/  

continuous 
provision

ωChildren have a further opportunity to partake in free flow, directing their own learning or participating in a guided group activity. This 

may be a continuation of the learning and play which they were involed in the earlier session.  
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Assessment is the most 

important tool we have at 

our disposal which can let 

us know what to teach 

and when to teach it. 

Timetables will change as 

the needs of the children 

change e.g. the start of 

the year for reception will 

look very different to the 

end of the year when they 

are preparing for Y1.  
 

Lunch

ωThis is a further opportunity for social intercation and language to be developed with the children in an informal way.

Whole Class 
Input

ωThis is a further whole group session which focuses on a different educational programme. 

Adult directed 
activity/ 

continuous 
provision

ωChildren have opportunity during this session to partake in free flow, directing their own learning or participating in a guidedgroup 
activity. 

Tidy Up/ Snack 
Time

ωTidy up ςThis is time for the children to independently return the resources they were using to their places and ensure the 
environment is ready for the end of the day. It will also include them demonstrating self management skills such as collecting their 
things, packing bags or putting on outdoor clothing.

ωSnack time ςIs an opportunity to sit down and eat together or it could be complete free flow. It proivdes opportunities for 
practitioners to discuss how you eat snack, reinforcing expectations and celebrating successes in learning. 

Reflection Time

ωThis could be a time to come together for a story, assembly or reflection on the day's learning
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Example Timetable ² Term 1-2  

 



 

  

 

 

 

 



 

 
 

Reception Timetable ² Term 3-4  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

  



 

 
 

Example Timetable for Term 5/6  



 

  

Timetable Implementation Guidance. 

 



 

 
 



 

 
 

The Planning Cycle  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

A Quality Input  
A quality input is vital to 

ensure that learning is  

 

Gather key 
information

Consider

PlanDeliver

Evaluate

What do you want the children to know/be able to do? 

What do you know about the children®s interests? 

What do the children already know?  

What previous experiences have they had? 

What do the children already know?  

What can children already do? 

What do you want them to learn next? 

What new ideas and experiences can you provided them 

with? 

 

What will practitioners do? (including in interactions and 

the learning environment)  

What specific vocabulary will be introduced? 

What questions will you ask? (scaffolded or open ended?) 

Allow for regular opportunities to practice and repeat 

learning.  

Review and evaluate plans to identify those which require 

extra support and those which require challenging and 

deepening of learning. 

 

How will you organise the equipment and resources to 

maximise learning? 

Check children®s understanding and that they can do what 

was intended.  

 


