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Introduction

This toolkit is for all reception staff to provide support and guidance for the basis of all good practice across our Futura Learning
Partnership Settings. It provides the overview for the key principles and practice that have been adopted by the trust as well as those
which are required to meet the EYFS statutory framework. The Futura Learning Partnership teaching and learning principles are all
rooted in sound educational research and pedagogy that has been tried and tested amongst our teams and pupils over many years. At
the heart of all teaching and learning in Futura Learning Partnership, no matter what phase, is our assessment-led approach.

The planning, teaching and assessment of any unit of work should follow a clear cycle as it guides teachers to ask all the relevant
guestions to ensure meaningful and purposeful planning and secure outcomes- What do my pupils already know? Where are the gaps?
What do | need to teach next? How will my plans and the provision | provide use what | know from my assessments to build a successful
learning journey? How will | deliver this learning journey to maximise learning and ensure learning takes place? How will | assess what
they now know and what the next steps in learning are?

Document Produced By:

Futura EYFS Leads



Vision

Our vision is that every child will have access to the same high standard of quality teaching, interaction and provision, wherever they are in Futura
Learning Partnership.

Fut ur a®s provie&San extraotdinary education, value individuality and prep are children with  enriching, meaningful and active
opportunities that develop theifr k nowl edge, skills and values to be I|Iifelong |l earners in &

Our children will be highly engaged and intrinsically motivated with a curiosity and passion for learning that they can articulate confidently. We aim
to build individuals who are resilient and accepting of challenge and those who develop strong relationships showing kindness and respect for each
other and their surroundings.

All of our settings will offer passionate, highly skilled practitioners who engage in quality interactions, facilitate enriching provision and work
collaboratively to deliver the vision and values of Futura Learning Partnership.

In our environments you will find highly organised spaces with quality open-ended resources that foster creativity and develop the key skills attributed
to the prime and specific areas of the Early Years Curriculum. You will find an equal emphasis on indoor and outdoor learning with stimulating
provocations and opportunity for children to develop holistically.

We want every child to relish the opportunity to come to our settings and to learn in a place where they are safe and secure. Working in partnership
with parents and families to make meaningful connections will underpin our work to grow independent, confident and contributing members of a
diverse and constantly changing society.



Glossary of Key Terms

Quality input - This can be carpet-b a s e d -porro v-iisni on ®, and c a rihe beachgr or deachidgeAdsistant/Suppiort Staé. Time is
spent with the children, in order to help move the c hejortdt®sroWwn@extrstiedg. ng f or v
Input should focus on introducing new language & vocabulary, and asking targeted questions to individuals and small groups.

- lpnr o v i sTihis ref@s to something that happens whilst the child is accessing continuous provision, i.e. not during an adultled activity or
during a carpetinput/session. An adult may interact wiiphotvhesi omi® d,0o adrelgrwveup spfecaltiiilcdn
understanding or make an observation, for example.

Basic provision 2 This is provision in its broadest and simplest form and is the provision available at general agerelated expectations.

Continuous provision - To continue the provision for learning in the absence of an adult. For example, areas of the
classroom specifically set up to continue learning and challenge children, according to their known next steps and
areas of need.

Enhanced provision - the extra material and resources teachers or practitioners provide for their children that
provide more challenges to continuous provision.

Provocation - something that provokes and invites learning, interest, creativity and thoughts.

Baseline - The assessment which is completed over time, when the children first start school. Usually completed
within 6 weeks, and largely based on teacher assessment & judgement. The RBA is the statutey baseline that

must be completed by the child®s sixth week in schoo
complete as early as is possible.

ss of W h €

Language -rich (classroom) - A classroom which fosters all aspects of language inyoung children2adul t s tal ki ng constantly a
doing, providing a variety of items that provide context to new words, opportunities for language development through imaginative play, new
vocabulary modelled and explored verbally.

Text-rich/ print -rich - Word walls / displays / labels support the carry-over of new language development, and words that have already been
learnt.

Ambiguity (in reference to resources) - The quality of being open to more than one interpretation?2r esour ces t hat®aared-open en
therefore allow for many different ways of playing with them.



Heuristic -deri ves from the Greek word -eurisko® meaning '|I di scahaadexploreHeur i st
the properties of 'objects’

Self-regulation - the ability to manage your own emotions, behaviour, and body movements when faced with challenges and/or triggering
situations. Thi s bergegnusl astiitohn & twhuiccthu riesd s-ccaof f ol ded and supported by the

I n t he mo mmrgn bbServind amchimteracting with children as they pursue their own interests and also assessing and moving the learning
on in that moment. The written account of some of these interactions becomes a learning journey.

Observation -r ecor ded i nformation that describes a child®s | earning g& a given
description of what happened including the child®s voice, the role of t&
Leuven Scale - The Leuven scale is a 5-point scale that allows child care experts, nursery practitioners and teacherst o measur e a chil d®s

emotional well-being and involvement.



yay

Section 1
What makes a good quality provision?
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Enabling Environments

An enabling environment is one which provides a rich, varied and safe space in a setting in which children can play, explore and learn. This can contribute greatly
to children®s |l earning and devel opment in the early years.

The environment should be child -centred . It is important that practitioners value and encourage independence and that they understand how individual children
learn best.
Enabling environments can be split into three important factors:

1 The Emotional Environment 2 the atmosphere of a setting and how it feels.
9 The Indoor Environment

9 The Outdoor Environment

Emotional Environment

Reflect the relationships of those within them;

and how those in the setting talk to each other,

how they behave; how they treat others and ho
inclusive it feels.

Indoor Environment

Make children feetafeandsecureand give them
the opportunity to become confident learners.

There should be areas for different types of pl3
or activity with appropriate and well maintained
resources that suit all age groups and stages

learning.

Indoor play and learning environments need
careful planning to ensure they take account
OK A t RRdRy¥idIrdterestaindneeds
However, the basic geography of the setting
should be kept the same as children feel safg
when things remain constant.

2 the resources available in the indoor space, how they are accessed and how activities are led.
2 the resources available in the outdoor space, how they are accessed and how activities are led

Outdoor Environment

Outdoor spaces and learning environments
provide contact with thenatural world allowing

children to use all of their senses. Often, childrg

who are more reserved in an indoor setting wi
YO2YS 2dzt 2F UKSANJI
opportunity to play and learn outdoors.

Outdoor learning environments allow children t

experience problersolving,risk-taking and big-

scale playin a safe environment. They can use

of their senses and be creative in a different wa
using an outdoor space.

Physical activity is enhanced and so is calcula
risk taking, which is important as children gro

up.




The Indoor Environment

Construction

Access to a range of
construction materials is
important. There may
also be access to this in
other areas of the
classroom such as small
world.

Sensory play

At different times,
practitioners should
provide an opportunity
for sensory play. This

might include
opporutnities for sand,
water, shaving foam,
porridge oats, slime etc.

Small world and story telling
resources

Small world resources such as
figures, natural resources, story
telling resources, wooden blocks,
masks etc should be availble in
these areas. Practitioners may set
up small world scenarios
however, there may also have
access to other resources to
enable children to add to their
own play.

Reading

Book areas should be
inviting and encourage
children to develop a
love for reading. Books
should be accesible in a
range of areas in the
classroom supporting
learning across the
different Educational
Programmes.

Indoor
environment

Mark making and writing

These areas should contain a
range fo tools to accomodate the
developmental stages of the
children in the setting e.qg.
chubby crayons, triangular pens
and pencils, chalks, whiteboards
etc. There should also be
opporutnity for childrne to write
in other areas of the classroom
e.g. clipboards in construction for
label writing, shopping lists in the
home corner etc.

Creative

Creative areas should
offer children
opportunities to access
materials independently
as well as during guided
activities. They should
promote creativity and
could also contain loose
parts.

Fine Motor

Opportunities to develop
fine motor skills should be
provided across the
setting e.g. loose parts,
threading, tweezers,
pipettes, nut and bolt sets.
These activities may not
be seen in an isolated
area but may be included
across the provision.

Role play area

These areas may be linked
to the main themes.
However, this may not
always be the case. At the
start of the year, role play
corners may be linked to
familiar settings e.g. home
corners or a shop.
Deconstrcuted role play may
also be introduced
throughout the year to
promote imaginative play.




Reading corners
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Creative

Creafiie’Ar
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Fine motor
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Mark making and writing
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Small world
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Construction
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Displays

Displays have three main purposes: to motivate, to celebrate or to teach. For displays to be purposeful, children need to be at the centre of their creation. They
must be meaningful to the children and full of learning which is accessible for those who use them. In order for children to understand and use the displays they
must engage with them, something which will need to be modelled and specifically taught to the children by practitioners.

A sense of the children

Children love nothing more than to identify their own work on display. There are simple things which can be done to encourage interaction with the displays in
your setting such as:

A lncluding evidence of children®s voice.

A Photographing a range of their achievements to celebrate all aspects of learning.

A Enabling children to identify their own work within a display through the use of their names or photographs.
A

Making sure children®s work is most important thing on tahworkhkhewcande workdn
progress which show the learning of the children as they progress through the learning journey.

A Using backgrounds which are calm and distraction free so that anything added to the display stands out.

L
.

campostbion

I N G R R e R B G

U000 @
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A well-planned outdoor space supports children in:

I Developing their interests and schemes.

1 Developing tangible skills e.g. gross and fine motor, coordination, physical awareness and control.
. 1 Developing concentration, creativity and social interactions.
The OUtdOOI’ Environment 9 Participating in physical exercise which can improve mood and behaviour management difficulties.

Hi gh quality outdoor play experiences are vital to a chentusih@althéirol i sti c de
senses. They will learn about risk and challenge and feel a sense of personal achievement through increasing plysical development. Being outside
in the fresh air gives children a sense of wellbeing and is important for all areas of development.

OQutdoor and indoor play, while maybe consistent in caemtext,
Therefore, outdoor play spaces, while able to provide the access to the development of the whole child, with focus on the seven
areas of the EYFS, should offer a different experience to what is indoors. Provision outdoors should be planned and structued
carefully to make gain the most valuable learning opportunities for the children. When children are learning outdoors, play should
offer opportunities to initiate and take part in games involving personal interactions, conversations, negotiation and conflict
resolution. It should be filled with resources which stimulate curiosity, interest and investigation and promote the building of

physical strength and dexterity. When you have a teaching focus outdoors you may wish to take resources from out to enhance a
play experience or deliver an adult directed activity but these would not form a permanent feature of your continuous provision.

What should it look like?

1 Open ended and ambiguous.

i Fixed structures such as mud kitchens and den spaces should be

available but not anything which limits the space and potential for play

and exploration.

Portable equipment e.g. crates, boxes, tubes, drain pipes.

Enhancements which support their interests or ideas you want to

introduce.

1 Traditional games such as hopscotch and ring games which
encourage maths and literacy skills and collaboration and turn taking.

1 Physical challenges that include varied levels, spaces to negotiate,
balance and coordination and equipment to develop these skills on
such as bikes and scooters, areas to climb and areas that differ

19



Effective Provision

Effective provision should provide children with opportunities to demonstrate the characteristics of effective teaching and learning identified by the
EYFS Framework. It also enables children to return to their explorations and consolidate their learning over the course of the day or over a more
extended period. When children do this, they can explore what happens to things as they change over time and make changes to create new ideas.
Continuous provision also allows children to make choices and initiate play without interaction with an adult.

Effective provision transcends all areas of learning. It should:

1 Have the necessary resources to encourage children to play and explore in a variety of ways.
1T Offer high quality resources that
91 Allow for open ended questions to engage children in conversations and prompt creative thinking.
1

Give time for children to revisit what they did yesterday, last week etc.

The Provision Pyramid

+enhanced with objects that support an interest or

encouraged investigation and questioning OR
+enhanced with resources that support the teaching of
a specific skill or concept.

+Resources linked to current assessment
that match the attainment and learning
preferences of your current cohort .

iBroadest and simplest
provision.

+General age related
expectations for
children.

20




Continuous Provision

" To continue the provisio
of an adul t?®°
Alistair Bryce-Clegg

Provision is excellent when the quality of thought
ensures that every activity (directed or not) has a clear
purpose and is clearly engaging whilst building on
previous learning.

Nothing is incidental or any opportunity wasted.

This can only happen when there is a clear
understanding of what the children can do and what it
is you want them to do.

What it is not!

1 ANY provision that is continually accessible

1 What children are doing, simply because they
are

not with an adult

A variety of themed ideas around the classroom

= =4

Linked to assessment

This is very important! If you
are adding any specific skills
into your areas, then you
should level that skill. For
example, if introducing a skills
like cutting, scissor choice
would be based the on
assessment of their cutting
skills. Consider the use of
different scissors other than

the -standar g

€

heroleoftheadult i n conti nuous provision
engagement and attainment. Judging if, when and how you intervene is a challenge for
practitioners 2 no one gets this right all of the time! When adult intervention is done well, it

SO [

)

Ambiguity

Ambiguous, open-ended
resources & experiences
encourage children to think,
investigate & explore. To
interpret what they are
experiencing in a way that is
meaningful to them.

Key
Principles

Enhancements

Continuous Provision for
small world play should
contain lots of resources that
enable children to access all
of the skills of small
world/dramatic play
regardless of the theme you
are exploring. Then you

Development of key skills

We need to plan for how
children will develop key skills in
areas of provision. If we
constantly provide the same
(sometimes basic) resources,
then we encourage children to
revisit basic/emergent skills.
Identifying common play
behaviours can support in
providing challenging resources
to compliment open ended play.

allowspract i ti oners to observe, challenge, su could enhance that provision
should be mobile and move freely throughout the setting to interact with groups or with resources linked to your
individuals. This also provides opportunity for the adult to reset any areas to enable theme.
\children to continue to learn. /
21
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The Timetable

Although no two settings ever
have exactly the same
timetables, there are
similarities wherever you go!
There needs to be a careful
balance of adult led and child-
initiated learning within the
timetable.

Timetables should provide
opportunities for extended
play with minimal breaks in
learning. There should be a
balance of direct teaching,
teaching through continuous
provision, opportunities to
observe, assess and support
and most importantly, time to
talk with the children!

22

Self
registratior

Imediate
Provision

Whole
Class inpu

Adult
directed
activity/

continuous
provision

Snhack/
break

Tidy up

Whole clas
input

wrhere are different ways for the children to self register when they enter the session. This could be through the useatgdgphiotos
on Velcro, name cards, lolly sticks, miht (rBarts with names, tablet/IWB etc. Self registration develops independence and self
reliance. It frees adults up to interact with children rather than over rehearsed routines of the day which do not enlzaniog le

W his is provision which is accessed by the children when they first come into the setting. It could be table top actoaitikeshe in
certain areas of the classroom. This then enables one adult to greet the children and the other to be in provision suppantirgy

oY his is a whole group session which focuses on one of the educational programmes for example, it could have a phomeathf®cus,
focus, PSED focus, literacy focus etc.

oChildren have opportunity during this session to partake in free flow, directing their own learning or participatingdedggoup
activity.

oYidy upg This is not a whole room tidy up but a reset of provision/activities. Children need to be able to return to whaieiteegioing
to continue with their learning.

oBSnack time; Is an opportunity to sit down and eat together or it could be complete free flow. It provides opportunities fditijorzers
to discuss how you eat snack, reinforcing expectations and celebrating successes in learning or time to share a story

Wrhis is a further whole group session which focuses on a different educational programme

du

oLChildren have a further opportunity to partake in free flow, directing their own learning or participating in a guidedagtioitp. This
may be a continuation of the learning and play which they were involed in the earlier session




6ssessment is the most \

important tool we have at
our disposal which can let
us know what to teach
and when to teach it.
Timetables will change as
the needs of the children
change e.g. the start of
the year for reception will
look very different to the
end of the year when they

Qre preparing for Y1. /
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WY his is a further opportunity for social intercation and language to be developed with the children in an informal way
Lunch

oY his is a further whole group session which focuses on a different educational programme
Whole Class
Input

oChildren have opportunity during this session to partake in free flow, directing their own learning or participatingdegggaup
activity.

Widy upg This is time for the children to independently return the resources they were using to their places and ensure the
environment is ready for the end of the day. It will also include them demonstrating self management skills such agycbiééctin
things, packing bags or putting on outdoor clothing.

Tidy Up/ Snac uSnack timeg Is an opportunity to sit down and eat together or it could be complete free flow. It proivdes opportunities for
Time practitioners to discuss how you eat snack, reinforcing expectations and celebrating successes in learning.

Whis could be a time to come together for a story, assembly or reflection on the day's learning




Example Timetable? Term 1-2
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Reception Daily Timetable - Term 1/2

] ] ] ] 1.00 14.20 j _
08:45 | 09.00 — = 10:30 | 10:40 12:00 "~ e - 14:40 | 15:00
Day - - 10:30 - - 11:00 - 12.00 = 13.1 14.40 - -
09:00 | 09:45 : 10:40 | 11:00 1.00 5 ) 15:00 | 15:15
T4W input Maths whole Curriculum Cu::::::lsum
Continuous class input Focus PSHE
Provision Continuous PE ;
Monday Adult provision Continuos l.';onn_n!.ms
» directed Adult directed Provision Ll
@ opportunity opportunity
o
bt (7]
% T4AW input Maths whole %
g csrn:‘l!?;::s (‘::E:tﬂﬂgﬂ: = Curriculum Focus
Tuesday P Adult provision g EAID;"PSEDIUTI‘-MI
2 directed Adult directed E Continuous Provision
& opportunity opportunity 2
g o =
5 g £ > | 3
r_a:n. n T4W input % » “?ths i‘”““::e ﬁ = i.: g
e i | = O
i = Continuous o class inpu — o . = o
Wednesda - 5 Provision = i Continuous § = c:;lréc:;:z"s fﬁ.ﬁ:‘s £ g 3
Y| = = Adult x m provision = = ' / / L @ Til ‘s
E diractaq E Adult directed U Continuous Provision < ACC 'E
£ opportunity A opportunity = = w
S_ =
g- T4AW input Maths whole
g Continuous class input Curriculum Focus
= Provision Continuous
Thursday = Adult provision E&DIPSED{UT}MI
- d|ractaq Adult directed Continuous Provision
g opportunity opportunity
g T4W input Maths whole i Curriculum
Continuous class input Curriculum Focus Focus
Friday Provision Continuous RE PE
d_.q.n:tltd provision Continuous Continuous
- Adult directed Provision Provision
opportunity opportunity




8:45 -

Learning

Focus
Registration

Reception - Transition - Term 1/2

Implementation

Children are welcomed into class and self register to support name

S:00 [ Exploring recognition
books +« Children come straight to the carpet where the can look through a
picture book independently or in pairs.

# As the term progresses children can practice tracing their name, then
writing their name sat at a table before the join the carpet to explore
a book.

9:00 - Fhonics / +« Phonics delivered inline with the schools Phonic Scheme
9:45 Guided
Reading
9:45 - TaWw » Books are chosen from the Pie Corbet or EYFS agreed reading spine/
10:30 Fine Motor High guality texts identified on school reading spine.
continuous +« Each lesson starts with oral story retelling
Provision « EYFS - TAW Teaching sequence followed.

« Whole class teaching - adult input- start with 10 minutes of retelling
the story and gradually build up the time to 15-20 minutes.

« Room set up to offer continuous provision opportunities.

» Following whole class teaching - 1 x Adult focuses on completing
adult learning opportunities with individuals, pairs or small groups of
children.

+ Other children access continuous provision and are supported by
adults completing “quality interactions’.

+ Children complete minimum of 1 x adult directed learning opportunity
for writing per week in addition to writing completed as part of
phonics or handwriting.

* Writing outcomes completed in books.

(Children will need a writing book, phonics book and handwriting book)

10:30 - Snack and +« Children sit to table to eat snack.

10:40 Story Time +  Adult reads a high quality text from the agreed reading spine.

10:40 - Breaktime +« Children have the opportunity to play alongside peers within the

11:00 school.

11:00 - Maths +« Maths Scheme - White Rose

12:00 Continuous « Daily whole class maths direct teaching with use of concrete
Provision manipulatives - Start with 10 minutes and increase to 20 minutes

over time.

» Room set up to offer a mathematical learning opportunity to reinforce
whole class teaching and continuous provision across subject areas.

+« Following whole class teaching - 1 x Adult focuses on completing
adult learning opportunities with individuals, pairs or small groups of
children.

« (Other children access continuous provision and are supported by
adults completing “quality interactions’.

» Across the week children complete minimum of 2 adult guided maths
opportunities {1 WRM and 1 NCTEM Mastering Number)

+« Maths outcomes can be recorded in Maths Books, Seesaw / Tapestry

12:00 - Lunch time
1:00
Fine Motor « Children complete fine motor opportunities - e.g dough disco, write
dance, threading, peg boards etc.
1:00 - NCTEM * Whaole class teaching of the NCTEM Mastering Mumber Programme.
13:15 Mastering

Mumber.




Reception Timetable 2 Term 3-4

Reception Daily Timetable - Term 3 - 4
09.0 1.00 14.20
08:45 o 10:30 10:40 12:00 - 13:15- 14:20 = 14:40 15:00
Day = = 09:45 - 10:30 - = 11:00 - 12.00 = 13.1 : ) 14.40 = =
09:00 | 09:4 10:40 11:00 1.00 5' 15:00 15:15
5
T4W input Maths whole Curriculum Cu;:::::lsum
A::;ﬂﬁ?t:d class input Focus PSHE
Continuous PE .
T C !EL‘: s_.I / provision Continuos i?g:';f;:
Continuous Adult directed Provision
Provision opportunity
MT‘T-'di_HP:: 4 Maths whole f—t
u Irecta 1]
opportunity g:::ﬁé:ﬂ:; = Curriculum Focus
Tuesday CLL - o E EAD/PSED/UTW
Carousel/ Continuous Provision
z sl Adult directed E
3 Provision opportunity = "
g z g z | 3z
= . MT‘t:Vdi_ﬂP:tt ; £ Maths whole g = & g
3 ult directe ot class input £ i £ T =
2 £ opportunity ° o Contlnugus g = Curriculum Focus E g =z
Wednesday c £ CLL - E o provision 3 = EAD/PSED/UTW r) o “
L C | w . -
‘g‘ C:I'Ir;:::lfs § Adult directed b Continuous Provision < E 'E
% Provision wn opportunity = = I
E‘ MT‘T-'di_HP:ti p Maths whole
u Irecta
opportunity g'astsl input Curriculum Focus
Thursday CLL - ;:w'l‘;:ﬁ‘ EAD/PSED/UTW
C | i e
Carousel :I’B Adult directed Continuous Provision
Provision opportunity
T4W input Maths whole Curriculum
Adult directed class input Curriculum Focus Focus
Frida °""€S“_"'t" Continuous RE PE
Y Carousel/ provision Continuous Continuous
Continuous Aduilt directed Provision Provision
Provision opportunity




Reception = Transition = Term 3-4

Time Learning Implementation
Focus
8:45 - Registration |« Children are welcomed into class and self register to support name
Q:00 / Exploring recognition
books +« Children come straight to the carpet/tables where they practice fine
motor / handwriting/ morning learning focused opportunity.
Q:00 - Phonics / +« Phonics delivered inline with the schools Phonic Scheme
9:45 Guided
Reading
9:45 - T4W + [Books are chosen from the Pie Corbet or EYFS agreed reading spine/
10:30 Fine Motor High gquality texts from the schools agreed reading spine.
continuous +« [Each lesson starts with oral story retelling
Provision « [EYFS - TAW Teaching seguence followed.

« Whole class teaching - adult input- 15-20 minutes — retelling the
story and following the T4W teaching sequence.

+ [Room set up to offer emersion in communication, language,
vocabulary, fine motor opportunities.

+ [Following whole class teaching — carousel of opportunities offered.

« 2w Adult completes adult directed learning opportunity for CLL,
writing with small group of children.

« (Other children access independent learning opportunities linked to
CLL/writing. All children access all learning opportunities across the
week,

« Children complete minimum of 2 x adult directed learning
opportunities for writing in addition to writing completed as part of
phonics and handwriting.

« Writing outcomes completed in books.

(Children will need a writing book and Handwriting book)

10:30 - Snack and + Children sit to table to eat snack.

10:40 Story Time * Adult reads a high guality text from the agreed reading spine.

10:40 - Breaktime +« Children have the opportunity to play alongside peers within the

11:00 school.

11:00 - Maths + Maths Scheme - White Rose

12:00 Continuous + [Daily whole class maths direct teaching with use of concrete
Provision manipulatives —Increase to 20 minutes.

+ [Room set up to offer a mathematical learning opportunity to reinforce
whole class teaching and continuous provision.

+ [Following whole class teaching — 1 x Adult focuses on completing
adult learning opportunities with small groups of children on maths

« (Other children access continuous provision and are supported by
adults completing 'guality interactions’.

+ Across the week children complete minimum of 2 adult guided maths
opportunities (1 WRM and 1 NCTEM Mastering Number)

+ Maths outcomes can be recorded in Maths Books, Seesaw / Tapestry

12:00 - Lunch time
1:00
1:00 - NCTEM + Whole class teaching of the NCTEM Mastering Number Programme.
13:15 Mastering

Number.
13:15 - Curriculurm + Across the week different areas of the EYFS curriculum are taught.
14:20 Focus +« [Each area is taught with an whole class adult input.

Each week an 2 x areas of the EYFS curriculum are offered as adult
directed opportunities.




Example Timetable for Term 5/6

Reception Daily Timetable - Transition - Term 5/6
1.00 14.20
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Timetable Implementation Guidance.

Reception - Transition — Term 5/6
Learning Implementation
Focus
: Registration Children sat at tables practicing handwriting skills.
9:00 ! Handwriting taught in line with the schools handwriting
Handwriting scheme/palicy.
9:00 - Phonics [/ Phonics delivered inline with the schools Phonic Scheme
9:45 Guided
Reading
9:45 = T4W Books are chosen from the Pie Corbet or EYFS agreed reading sping/
10:30 High guality texts from the Schools agreed reading spine.
Each lesson starts with oral story retelling
EYFS - T4W Teaching sequence followed.
Whole class teaching = adult input- 15-20 minutes.
Foom set up to offer communication f language/vocabulary learning
opportunities.
Following whole class teaching = 2 groups complete adult guided
wiriting opportunities in writers books.
Other groups to access communication/language/vocabulary leaming.
Groups to rotate each day for all children complete all adult directed
leaming opportunities.
10:30 - Snack and Children sit to table to eat snack.
10:40 Story Time Adult reads a high quality text from the agreed reading spine.
10:40 = Breaktime Children hawve the opportunity to play alongside peers within the
11:00 school.
11:00 = Maths Maths Scheme - White Rose
12:00 Daily whole class maths direct teaching with use of concrete
mianipulatives = 20 minutes
Room set up to offer a range of mathematical learning opportunities
to support whaole class learmning intention and to revisit prior leaming.
Following whole class teaching = 2 groups complete adult guided
miaths opportunities {1 WRM and 1 Mastering Number)
Other groups to access mathematical based leaming opportunities.
Groups to rotate each day for all children complete all adult directed
leaming opportunities.
12:00 = Lunch time
1:00
1: 0= MCTEM Whaole class teaching of the NCTEM Mastering Mumber Programme.
13:15 Mastering
MNumbser.
13:15 = Curriculum Across the week different areas of the EYFS curriculum are taught.
14:20 Focus Each area is taught with an whale class adult input.
Each week a minimum of two areas of the EYFS curriculum are
offered as directed opportunities
Continuowus provision reflects opportunities across the EYFS
currculum.
Leaming opportunities include those that hawve been previously
micdelled through an adult direct teaching .
14:20 = Assembly or Children attend whole school assembly
14:40 Handwriting If Children do not attend Assembly = additional Handwriting practicef
Provision.
14:40- Think Equal Deliver Think Egual Scheme.
15:00
15:00 = End of Day Class teacher read an end of day story form the agreed reading
15:15 Story spinge.
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The Planning Cycle

What do you want the children to know/be able to do?
What do you know aboutthec hi | dr en ®s i
What do the children already know?

What previous experiences have they had?

What do the children already know?

Allow for regular opportunities to practice and repeat
learning. Gather key
information

What can children already do?
. . . . . What do you want them to learn next?
Review and evaluate plans to identify those which require 4

extra support and those which require challenging and What new ideas and experiences can you provided them
deepening of learning. with?

What will practitioners do? (including in interactions and

. . . he learning environmen
How will you organise the equipment and resources to TGS S O

maximise learning? What specific vocabulary will be introduced?

Check children®s understand What questions will you ask? (scaffolded or open ended?)
was intended.



