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Introduction

This toolkit is for all nursery and Pre-School staff to provide support and guidance for the basis of all good practice across our Futura EYFS settings. It
provides the overview for the key principles and practice that have been adopted by the trust as well as those which are required to meet the EYFS statutory
framework.

The Futura teaching and learning principles are all rooted in sound educational research and pedagogy that has been tried and tested amongst our teams
and pupils over many years. At the heart of all teaching and learning in Futura, no matter what phase, is our Assessment-led approach

Teaching and Learningwith St e vGrdes

The four circles below, known fondly as &6Stevebs Circl e al@goodqualiyplanniny gne tedcleng
and provides the basis of the other learning taxonomies and principles that we use in the FLP. The planning, teaching and assessment of any unit of work should
follow this cycle as it guides teachers to ask all the relevant questions to ensure meaningful and purposeful planning and secure outcomes- what do | need to teach?
What do my pupils already know? How will my plans use what | know from my assessments to build a successful learning journey? How will | deliver this learning
journey to maximise learning and ensure learning takes place? How will | assess what they now know and what the next steps in learning are?

Planning

Making sense of complex
ideas to support children
in building secure
schema; building on prior
learning and challenging
misconceptions;
differentiation and
adaptation

Curriculum Design
Create a coherent, well-
0ol T
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rich curriculum

Behaviour and relationships
Class room conditions
essential for effective 5
learning i Teaching
Explaining and modelling —
building secure schema;
Exploring - delivering a range
of learning experiences to
deepen and extend

Revisit and review

Assessment
Elicitation to inform
starting points; use
responsive teaching

methods to check
understanding and move
them forward
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Vision

Our vision is that every child will have access to the same high standard of quality teaching, interaction and provision, wherever they are in Futura
Learning Partnership.

Futura®s EYFS will provide an ext r ao rae chiiden wyith endchirganteanmgful andsaativeuopportumtieés v
t hat develop their knowledge, skills and values to be I|Iifelong | ea

Our children will be highly engaged and intrinsically motivated with a curiosity and passion for learning that they can articulate confidently. We aim
to build individuals who are resilient and accepting of challenge and those who develop strong relationships showing kindness and respect for
each other and their surroundings.

All of our settings will offer passionate, highly skilled practitioners who engage in quality interactions, facilitate enriching provision and work
collaboratively to deliver the vision and values of Futura Learning Partnership.

In our environments you will find highly organised spaces with quality open-ended resources that foster creativity and develop the key skills
attributed to the prime and specific areas of the Early Years Curriculum. You will find an equal emphasis on indoor and outdoor learning with
stimulating provocations and opportunity for children to develop holistically.

We want every child to relish the opportunity to come to our settings and to learn in a place where they are safe and secure. Working in
partnership with parents and families to make meaningful connections will underpin our work to grow independent, confident and contributing

members of a diverse and constantly changing society.



Glossary of key terms

Quality input - This can be carpet-based or 6 iprr o v i and camb@& provided by either the Teacher or Teaching Assistant/Support Staff. Time is spent with the
children, in order to help move the childds | ear ni n gowf mextstgp.rinhg shouk focubar |
introducing new language & vocabulary, and asking targeted questions to individuals and small groups.

0 lpnr o v i sThis mférs to something that happens whilst the child is accessing continuous provision, i.e. not during an adult-led activity or during a carpet
input/session. An adult may interact with the child, or group of children, 6 iprm o v i tedelivar $pecific input, asses their understanding or make an observation,
for example.

Basic provision i This is provision in its broadest and simplest form and is the provision available at general age related expectations.

Continuous provision - To continue the provision for learning in the absence of an adult. For example, areas of the classroom specifically set up to continue
learning and challenge children, according to their known next steps and areas of need.

Baseline - The assessment which is completed over time, when the children first start school. Usually completed within 6 weeks, and largely based on teacher
assessment & judgement.

Language-rich (classroom) - A classroom which fosters all aspects of language in young children 7 adults talking
constantly about whatt h e ydding,groviding a variety of items that provide context to new words, opportunities for
language development through imaginative play, new vocabulary modelled and explored verbally.

Text-rich/ print-rich - Word walls / displays / labels support the carry-over of new language development, and words that
have already been learnt.

Ambiguity (in reference to resources) - The quality of being open to more than one interpretation i resources that are
0 o peemd anb&an therefore allow for many different ways of playing with them.

Heuristic - derives from the Greek word 6 e u r meaking 8 discover'. Heuristic play describes the activity of children as
they play with and explore the properties of ‘objects'

Self-regulation - the ability to manage your own emotions, behaviour, and body movements when faced with
challenges and/or triggering situations.

Supervision T regular, dedicated time for 1-1 or small group reflection and discussion to allow time to discuss difficult
situation surrounding children and their families and the development of skills and understanding through exploration and
reflection.
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Section 1
What makes a good quality provision?
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Enabling Environments

An enabling environment is one which provides a rich, varied and safe space in a setting in which children can play, explore and learn. This can

contribute greatlytoc h i | dieaming@sd development in the early years.

The environment should be child-centred. It is important that practitioners value and encourage independence and that they understand how

individual children learn best.

Enabling environments can be split into three important factors:

1 The Emotional Environment i the atmosphere of a setting and how it feels.

1 Thelndoor Environment i the resources available in the indoor space, how they are accessed and how activities are led.
1 The Outdoor Environment i the resources available in the outdoor space, how they are accessed and how activities are led.

EmotionalEnvironment

Reflect therelationships othosewithin them,
andhow thosein the settingtalk to eachother,
how they behave, how they treat others and

howinclusiveit feels.

Indoor Environment

Makechildrenfeel safeandsecureandgive
them the opportunity to become confident
learners.

Thereshouldbe areasfor different typesof play
or activity with appropriate and well
maintained resources that suit all age group|
and stages of learning.

Indoor play and learningnvironments need
carefulplanningto ensurethey takeaccountof
OK A f RHedyyiginierestand needs
However, the basic geography of the setting
shouldbe keptthe sameaschildrenfeel safe
when things remain constant.

OutdoorEnvironment

Outdoor spaces and learning environmentg
providecontactwith the natural world allowing
children to use all of their senses. Often,
children who are more reserved in an indoo
setingwilw O 20612 ¥ i K S A Npiverk
the opportunity to play and learn outdoors.
QOutdoorlearningenvironmentsallowchildren
to experience problensolving,risk-
taking andbig-scaleplayin asafeenvironment.
They can use all of their senses and be crea
in a different way using aoutdoor space.

Physical activity is enhanced and so is
calculatedrisktaking,whichisimportantas
children grow up.




The Indoor Environment

Construction

Access to a range of
constructionmaterialsis
important. There may
also be access to this in
other areas of the
classroom such as small
world.

Sensonplay

At different times,
practitioners should
provide an opportunity
for sensory play. This
might include
opporutnities for sand,
water, shaving foam,
porridgeoats,slimeetc.

Smallworld andstorytelling
resources

Small world resources such as
figures,natural resources, story
tellingresources, woodeblocks,
masks etc should be availble in
these areas. Practitionersayset
up small world areas for children
however theremayalsobeaccess
to other resources so that the
childrencan add to it as theiplay
develops.

Reading

Book areas should be
inviting and encourage
childrento developalove
for reading.Booksshould
be accesiblén arange of
areas in the classroom
supporting learning
across the different
EducationaProgramme:!

Mark makingand writing

These areas should contain a range
fo tools to accomodate the
developmentaktages of the
children in the setting e.g. chubby
crayonsfriangularpensandpencils,
chalks, whiteboards etc. There
should also be opporutnity for
childrne to write inother areas of
the classroom e.g. clipboards in
constructionfor label writing,
shopping lists in the home corng
etc.

Creative

Creative areas should
offer children

opportunities to access
materialsindepednetlyas
well as during guided
actrivities. The should

promote creativity. They

could also contain loose

parts.

Opportunitiesto develop
fine motor skills should
be provided across the
setting e.g. loose parts,

threading, tweezzers,
pippettes, nut and bolt
sets.Theseactiviitesmay
not beseenin anisolated
areabut maybeincluded
across the provision.

Roleplay area

Theseareasmaybe linkedto
the main themse. However,
this may not always be the
caseAtthe startof the year,
role play corners may be
linkedto familiarsettingse.g.
home corners or a shop.
Deconstrcutedole playmay
also be introduced
throughout the year to
promote imagina



Reading Corners




Creative




Fine Motor
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Role Play
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Mark making and writing
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Small World
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Construction
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Displays

Displays have three main purposes: to motivate, to celebrate or to teach. For displays to be purposeful, children need to be at the centre of their creation. They must be
meaningful to the children and full of learning which is accessible for those who use them. In order for children to understand and use the displays they must engage with
them, something which will need to be modelled and specifically taught to the children by practitioners.

A sense of the children

Children love nothing more than to identify their own work on display. There are simple things which can be done to encourage interaction with the displays in your setting
such as:

17
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I ncluding evidence of children®s voice.

Photographing a range of their achievements to celebrate all aspects of learning.

Enabling children to identify their own work within a display through the use of their names or photographs.

Making sure children®s work is most important thing on artwerk theyaande wonk ith progresst
which show the learning of the children as they progress through the learning journey.

Using backgrounds which are calm and distraction free so that anything added to the display stands out.
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he Outdoor Environment

Outdoor play is different to indoor play and therefore the spaces should be different from each other. It should look and feel different to indoor play
but can build on some of the experiences that children have had indoors. Provision outdoors should be planned carefully to gain the most valuable
learning opportunities for the children.

When children are learning outdoors, play should offer opportunities to initiate and take part in games involving personal interactions,
conversations, negotiation and conflict resolution. It should be filled with resources which stimulate curiosity, interest and investigation. When you
have a teaching focus outdoors you may wish to take resources from inside to enhance a play experience or deliver an adult directed activity but
these would not form a permanent feature of your continuous provision.

ﬂ well-planned outdoor space supports children in: \

91 Developing their interests and schemes.

1 Developing tangible skills e.g. gross and fine motor,
coordination, physical awareness and control.

1 Developing concentration, creativity and social
interactions.

9 Participating in physical exercise which can improve
mood and behaviour management difficulties.

N /

What should it look like?

1 Open ended and ambiguous.

1 Fixed structures such as mud kitchens and den spaces should be
available but not anything which limits the space and potential for
play and exploration.

1 Portable equipment e.g. crates, boxes, tubes, drain pipes.

1 Enhancements which support their interests or ideas you want to
introduce.

1 Traditional games such as hopscotch and ring games.

1 Opportunities for wheeled bikes/scooters.
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