Pupil Premium Strategy Statement @

Bridge Farm
Primary School

This statement details our school’s use of pupil premium funding to help improve the

attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.

School overview

Detail

Data

School name

Bridge Farm Primary
School

Number of pupils in school 607

Proportion (%) of pupil premium eligible pupils 21% (125 children)
Academic years that our current pupil premium strategy 2025/26 to 2027/28
plan covers

Date this statement was published December 2025
Date on which it will be reviewed August 2026

Statement authorised by

Matthew Flannigan —
Acting Headteacher

Pupil premium lead

Molly Ferris — Assistant
Headteacher and
SENCo

Governor / Trustee lead

Emma Brooks

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £170,414.99
Pupil premium funding carried forward from previous £2582.11
years

Total budget for this academic year £172,997.10




Part A: Pupil premium Strategy plan

Statement of intent

At Bridge Farm Primary School, we strive to provide a broad and ambitious curriculum
full of rich experiences and equal opportunities for all. This enables all children in our
community to be the very best that they can now and in the future, irrespective of their
socio-economic background or the personal challenges they face.

Our strategy is responsive to individual needs and identified challenges, rooted in
robust diagnostic assessment rather than prior assumptions. It is carefully aligned with
the school development plan and plays a crucial role in broader school improvement,
especially in addressing the additional challenges posed by our unique school context.

Our ultimate objectives for our disadvantaged pupils:

- To provide a culture of high expectations, equity, and opportunity that
recognises and actively supports our under resourced and underserved pupils to
thrive academically, socially, and emotionally.

- To ensure pupils have access to quality first teaching embedded in a broad and
ambitious knowledge-based curriculum which is effective, context driven and
adaptive to pupils’ needs

- To provide opportunities for high quality, research-based interventions focused
on areas in which disadvantaged pupils require the most support

- To embed a progressive approach to language and communication
development so that vocabulary and oracy gaps do not grow as children move
through the school

- To proactively address attendance; ensuring pupils and families understand why
this is important

Our work resulting from the pupil premium budget has an underpinning rationale to
accelerate the progress, attainment and cultural capital of disadvantaged pupils which,
in turn, will sustain and contribute to the progress and attainment of their non-
disadvantaged peers




Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge
number

Detail of challenge

1

Academic outcomes

Relative underperformance in literacy, and consequently in the
combined measure of reading, writing, and maths, remains evident for
Pupil Premium pupils when compared to their non-PP peers. This is
closely linked to gaps in communication and language development,
which are fundamental early stepping-stones for successful reading and
wider academic achievement.

Attendance and persistent absence

Attendance is a priority for all children; however, for some of our
disadvantaged pupils, poor attendance and punctuality have a
significant impact on their rates of progress and attainment. A range of
factors contribute to these challenges, including physical and mental
health needs (of both children and parents), attitudinal barriers, family
holidays, and transport difficulties. Collectively, these issues reduce
learning time and continuity, which in turn impedes progress over time.

Play, extra-curricular activities and wider enrichment

Some of our children do not have equal access to opportunities for play,
extra-curricular activities, and wider enrichment. This is reflected in the
Ward Data Profile, which shows that only 35.9% of people in the
Hengrove and Whitchurch area are satisfied with children’s playgrounds
and play areas, compared to the Bristol average of 58.8%. Financial
barriers further compound this inequality, with 18.4% of residents
reporting that they are unable to afford involvement in their community,
compared to 11.4% across Bristol (Ward Profile Data — Community and
Living; November 2025). Together, these factors limit children’s access
to enriching experiences that support their social, physical, and
emotional development.

Mental health and wellbeing

The level of pastoral need within our community is relatively high, with
some families requiring intensive support and ongoing liaison to address
issues arising from safeguarding concerns, poverty, financial hardship,
and, in some cases, complex trauma. As a result, some pupils need
targeted pastoral interventions to support their social, emotional, and
mental health needs and to ensure they are ready to learn. To provide
consistent and effective support, we employ a full-time Learning Mentor
at Bridge Farm Primary School who acts as a key point of contact,
ensuring that the welfare of our pupils and families remains a central
priority.




Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome Success criteria

To close the gap for our disadvantaged - PP target setting will be
learners by the end of KS2 to less than completed by phase leader in
10% in reading, writing and maths Term 1, enabling effective PP

pupil tracking on entry to Year 6

- The above document will highlight
the number of PP pupils in the
year group (21) and how many PP
pupils need to attain the combined
expected in the cohort to exceed
the Trust target (14)

- ldentified barriers and actions to
be taken in addition to whole class
provision will be documented and
implemented — reviewed each

term
To close the gap for our disadvantaged - PP target setting will be
learners by the end of KS2, meeting the completed by phase leader in
Trust target of 63% combined expected Term 1, enabling effective PP

pupil tracking on entry to Year 6

- The above document will highlight
the number of PP pupils in the
year group (21) and how many PP
pupils need to attain the combined
expected in the cohort to exceed
the Trust target (14)

- ldentified barriers and actions to
be taken in addition to whole class
provision will be documented and
implemented — reviewed each

term
To embed a progressive approach to - Reception children will be identified
language and communication development for baseline Speech and Language
a) in the 2025/26 Reception cohort screening on entry to school
b) as children progress through school |- ©Ongoing Wellcomm assessments will

reflect an improvement in language
and communication development

- There will be accelerated progress
from the September baseline for at
least 75% of children in the targeted
Wellcomm intervention cohort in
Reception

- The percentage of children meeting
the ‘Communication and Language -




Speaking’ Early Learning Goal at the
end of the academic year will reflect
proactive implementation of language
and communication approaches
being utilised in EYFS

The curriculum will nurture rich
opportunities for the development of
vocabulary through the
implementation of the Voice 21
programme

A dialogic approach to teaching and
learning will be observed throughout
the school e.g., targeted reading
aloud, book discussion, structured
questioning and purposeful oracy
opportunities

To further improve attendance for all
pupils, through the use of targeted
interventions, so that all year groups have
attendance in line with or exceeding
national average

We will continue to implement
initiatives to improve attendance for
all pupils

Overall attendance for disadvantaged
pupils, including EYFS will continue
to rise each year

PP attendance will be within 4% of
whole school attendance each term

To provide enrichment experiences for
learning that children may not ordinarily
experience, with pertinent links to the
curriculum, increasing cultural capital

We will continue to prioritise and di-
versify our personal development offer
in 2025/26 to include:

o Planned internal visits from par-

ents

o Planned internal visits from
members of the community
Local trips
Residentials
Wider curriculum opportunities
A broad
Clubs (using directed time)
Pupil leadership roles (pupil
parliament, eco council, house
captains)
We will prioritise club sign up for PP
children and open remaining places
to non-PP thereafter to encourage
participation
We will proactively engage those that
don't respond

O O O O O O




Activity in this academic year

This details how we intend to spend our pupil premium funding this academic year to
address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budget: £90,836.50

Quality First Teaching,
implementing the following
initiatives

Improving pupil
engagement by adopting
a ‘no-hands up policy’
and a culture where all
children feel confident to
participate and share
their ideas

Teachers will use
retrieval games
effectively to ensure that
any gaps in knowledge
are addressed and
children can recall key
learning

Teachers will use
pre/post teach
intervention during core
lessons to ensure that
children can access
learning in the classroom
and that misconceptions
are proactively
addressed

Teachers will develop
their understanding of
metacognition
approaches to enable
pupils to develop their
learning processes

Teachers will develop
their use of technology in
the classroom to adapt
learning for children

development offers a crucial tool
to develop teaching quality and
enhance children’s outcomes in
the classroom (EEF)

- EEF evidence demonstrates that
what happens in the classroom
makes the biggest difference:
improving teaching quality
generally leads to greater
improvements at lower cost than
structural changes

- EEF impact of metacognition
approaches: +8 months (...)
teachers should be supported o
both explicitly teach metacognitive
strategies and promote
metacognitive skills in lessons

(EEF)

Activity Evidence that supports this Challenge
approach number(s)

addressed
Provide CPD to inform - Effective professional Challenge 1



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation

through the use of

SeeSaw
Supplement CPD for Effective professional Challenge 1
teachers and teaching development offers a crucial tool
assistants through the CPD to develop teaching quality and
library provision (a collection enhance children’s outcomes in
of evidence-based books the classroom (EEF)
with a focus on high quality
teaching and improving pupil
outcomes)
Maximise the impact of We utilise research about how best | Challenge 1
Teaching Assistants through to deploy, train and support
ongoing whole school CPD Teaching Assistants to improve
- Regu|ar training for TAs Iearning outcomes for pupils
who deliver RWI phonics Expenditure on Teaching
(streamed groups and Assistants is one of the most
interventions) common uses of the Pupil Premium
- Opportunities for TAs to in primary schools (EEF)
gain their Level 3 TA Noticeable improvements in pupil
qualification outcomes can be made through the
- Termly TA briefings with thoughtful use of existing resources
the SENCo — sharing of (EEF)
good practice and Making the Best Use of Teaching
evidence-based key Assistants | Education Endowment
principles e.g., ‘five-a- Foundation
day’ from the EEF
Facilitate weekly phase and Consistent monitoring and support | Challenge 1
PP leader release time to through regular classroom observa-
monitor quality of teaching & tions and feedback sessions allows
learning phase and PP leader to provide on-
going CPD for teachers
EEF evidence demonstrates that
what happens in the classroom
makes the biggest difference:
improving teaching quality
generally leads to greater
improvements at lower cost than
structural changes
Implementation of the Voice Voice 21 is a national charity that Challenge 1

21 programme (Trust
inclusion initiative) via
curriculum design
programme of support

- ldentify Oracy Lead and

Oracy Champion (1 of
each)

supports schools to build speaking
and listening into the curriculum
and wider school life

Voice 21 equips educators with the
oracy expertise to transform their
students’ learning and life chances
through talk (Voice 21)

Voice 21 equips educators to de-
velop a whole school approach to



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/teaching-assistants/TA_Recommendations_Summary.pdf?v=1736078528
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/teaching-assistants/TA_Recommendations_Summary.pdf?v=1736078528
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/teaching-assistants/TA_Recommendations_Summary.pdf?v=1736078528
https://voice21.org/

Introduce Voice 21 to
staff — CPD around Oracy
Framework, Benchmarks,
Discussion Guidelines
and Talk Tactics

Sign up to Voice 21
Exchange; an online
learning platform for
further CPD and
resources

Launch with children
Display Discussion
Guidelines and Talk
Tactics in every
classroom

oracy education through 1:1 sup-
port, expert professional develop-
ment and a strategic approach to
implementation (Voice 21)

Pupils from lower socio-economic
backgrounds are more likely to be
behind their more advantaged
counterparts in developing early
language and speech skills, which
may affect their school experience
and learning later in their school
lives (EEF)

EEF impact for oral language
interventions (including dialogic
activities e.g., high-quality
classroom discussion: +7 months
(Early Years) and +6 months
(Primary)

Oral Lanquage Interventions | Edu-

cation Endowment Foundation

(EEF)



https://voice21.org/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budget: £22,161.82

Activity Evidence that supports this Challenge
approach number(s)
addressed
Targeted interventions to - There is a strong and consistent Challenge 1
reduce the attainment gap in body of evidence demonstrating
reading and writing (biggest the benefit of structured
gap) for identified pupils interventions for pupils who are
(Year 6 focus) struggling with their literacy
- Improving Literacy in Key Stage 2 |
Education Endowment Foundation
(EEF)
Targeted Wellcomm - Studies of communication and lan- Cha”enge 1
interventions to improve guage approaches consistently
language skills for show positive benefits for young
disadvantaged pupils children’s learning, including their
(EYFS) spoken language skills, their ex-
pressive vocabulary and their early
reading skills
- High quality provision is likely to in-
clude multiple strategies across vo-
cabular, language, talk and social
communication skills (EEF)
- EEF impact for communication and
language approaches: +7 months
(EEF)
- Communication and Language Ap-
proaches | Education Endowment
Foundation (EEF)
Commissioned support from |- Studies of communication and lan- | Challenge 1
NHS Speech and Language guage approaches consistently
(0.2) shpw po,sitive b.enefits for.young.
- Baseline screening for children’s learning, mcludlng their
Reception cohort on entry spokgn language skills, thelr. ex-
to school pressive vqcabulary and their early
, , . reading skills
- Screening for identified - High quality provision is likely to in-
pupils clude multiple strategies across vo-
- Direct intervention (where cabular, language, talk and social
required) communication skills (EEF)
- Signposting of strategies |- EEF impact for communication and
and resources to inform language approaches: +7 months
targeted, class-based (EEF)
interventions - Communication and Language Ap-
- Evidence-based report proacheg | Education Endowment
provided for each child, Foundation (EEF)
informing our APDR cycle



https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/literacy-ks2/EEF-Improving-literacy-in-key-stage-2-report-Second-edition.pdf
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/literacy-ks2/EEF-Improving-literacy-in-key-stage-2-report-Second-edition.pdf
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/literacy-ks2/EEF-Improving-literacy-in-key-stage-2-report-Second-edition.pdf
https://educationendowmentfoundation.org.uk/early-years/toolkit/communication-and-language-approaches#:~:text=Communication%20and%20language%20approaches%20in%20the%20early,as%20teaching%20and%20modelling%20social%20communication%20skills
https://educationendowmentfoundation.org.uk/early-years/toolkit/communication-and-language-approaches#:~:text=Communication%20and%20language%20approaches%20in%20the%20early,as%20teaching%20and%20modelling%20social%20communication%20skills
https://educationendowmentfoundation.org.uk/early-years/toolkit/communication-and-language-approaches#:~:text=Communication%20and%20language%20approaches%20in%20the%20early,as%20teaching%20and%20modelling%20social%20communication%20skills
https://educationendowmentfoundation.org.uk/early-years/toolkit/communication-and-language-approaches#:~:text=Communication%20and%20language%20approaches%20in%20the%20early,as%20teaching%20and%20modelling%20social%20communication%20skills
https://educationendowmentfoundation.org.uk/early-years/toolkit/communication-and-language-approaches#:~:text=Communication%20and%20language%20approaches%20in%20the%20early,as%20teaching%20and%20modelling%20social%20communication%20skills
https://educationendowmentfoundation.org.uk/early-years/toolkit/communication-and-language-approaches#:~:text=Communication%20and%20language%20approaches%20in%20the%20early,as%20teaching%20and%20modelling%20social%20communication%20skills
https://educationendowmentfoundation.org.uk/early-years/toolkit/communication-and-language-approaches#:~:text=Communication%20and%20language%20approaches%20in%20the%20early,as%20teaching%20and%20modelling%20social%20communication%20skills
https://educationendowmentfoundation.org.uk/early-years/toolkit/communication-and-language-approaches#:~:text=Communication%20and%20language%20approaches%20in%20the%20early,as%20teaching%20and%20modelling%20social%20communication%20skills
https://educationendowmentfoundation.org.uk/early-years/toolkit/communication-and-language-approaches#:~:text=Communication%20and%20language%20approaches%20in%20the%20early,as%20teaching%20and%20modelling%20social%20communication%20skills
https://educationendowmentfoundation.org.uk/early-years/toolkit/communication-and-language-approaches#:~:text=Communication%20and%20language%20approaches%20in%20the%20early,as%20teaching%20and%20modelling%20social%20communication%20skills

RWI Phonics
- Daily RWI sessions
- Additional tutoring

Phonics approaches have a strong
evidence base indicating a positive
impact on pupils, particularly on
those from disadvantaged back-
grounds

Targeted phonics interventions
have been shown to be more effec-
tive when delivered as regular ses-
sions over a period up to 12 weeks
EEF impact for phonics: +5 months
Phonics | Education Endowment

Foundation (EEF)

Challenge 1

10



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics

Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budget: £59,998.78

pupils’ social and emotional
needs

Employment of a full time
Learning Mentor
(supporting and
overseeing the Pastoral
Team)

Carrying out assessments
— whole class and ad hoc
individualised
assessments

Direct or group
intervention (where
required)

Signposting of strategies
and resources to inform
targeted, class-based
interventions

learning and are linked to positive
outcomes later in life

Evidence suggests that children
from disadvantaged backgrounds
have, on average, weaker SEL
skills at all ages than their more
affluent peers

These skills are likely to influence
a range of outcomes for pupils:
lower SEL skills are linked with
poorer mental health and lower
academic attainment

EEF impact for social and
emotional learning: +4 months
Social and Emotional Learning |
Education Endowment Foundation

(EEF)

Activity Evidence that supports this Challenge
approach number(s)
addressed
Proactive management of Recent research by the Department | Challenge 2
attendance for all pupils for Education shows just how
- First day calling closgly attendance and attainment
- Weekly monitoring are I|.nked .
- Attendance monitoring In primary school, chlldrgn who
letters attend nearly every day in Year 6
(95-100% attendance) have 30%
- Termly attendance higher odds of reaching the
meetlrlmgs _ . expected standard in reading,
- EWO intervention (twice writing and maths compared to
per term — working with those who attend 90-95% of the
hard-to-reach families to time (GOV UK)
improve persistent Some parental communication
absence and supporting approaches and targeted parental
with enforcing legal engagement interventions show
proceedings promise in supporting pupil
attendance (EEF)
Supporting School Attendance |
Education Endowment Foundation
(EEF)
Targeted Thrive and ELSA Social and emotional learning Challenge 1
interventions to support (SEL) skills support effective Challenge 4

11



https://educationhub.blog.gov.uk/2025/08/why-school-attendance-matters-and-what-were-doing-to-improve-it/
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning

- Training of another
Teacher to become a
Thrive practitioner

Subsidy provided for wrap Future Stars Coaching provides Challenge 2
around care (Future Stars) sports and wrap-around care Challenge 3
where persistent absence is programs for schools, often Chall 4
a known barrier so that all integrating with Pupil Premium aflenge
pupils, including the goals by offering engaging activities
disadvantaged, have access (sports, crafts, quiet time) and
to services required that detailed feedback on pupil
support pupils and families progress, helping disadvantaged
students with personal
development, attendance, and
closing attainment gaps, aligning
with the Education Endowment
Foundation (EEF)
recommendations for evidence-
based interventions to
support disadvantaged learners.
For pupils in relatively underserved
areas it is attending the breakfast
club, not just eating breakfast,
which leads to academic
improvements. This could be due to
the nutritional benefits of the
breakfast itself, or the social or
educational benefits of the
breakfast club environment (EEF)
Provide a rich personal An inclusive school removes Challenge 3
development offer for all barriers to learning and Challenge 4
pupils participation, provides an education
that is appropriate to pupils’ needs,
. , and promotes high standards and
This includes (but is not the fulfilment of potential for all
limited to): pupils. Making sure pupils feel
School-based enrichment seen, understood, and safe is a
e.g., themed days, calendar crucial starting point (EEF)
events, fundraisers There is a wider evidence base
Educational visits indicating that outdoor adventure
Forest school learning (e.qg., forest school) may
Lifeskills have positive impacts on non-
Pupil parliament cognitive skills such as resilience,
self-efficacy and motivation (EEF)
Eco schools EEF impact for physical activity: +1
Bikeability months
Physical Activity | Education
Endowment Foundation (EEF)
Subsidy provided for KS2 Pupils from disadvantaged Challenge 3
swimming, extracurricular backgrounds may be less likely to Challenge 4

activities and residential trips
for Year 4 and Year 6 to

be able to benefit from sport clubs
and other physical activities outside

12



https://educationendowmentfoundation.org.uk/using-pupil-premium
https://educationendowmentfoundation.org.uk/using-pupil-premium
https://educationendowmentfoundation.org.uk/news/breakfast-clubs-found-to-boost-primary-pupils-reading-writing-and-maths-res
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance/build-a-culture-of-community-and-belonging-for-pupils
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity

ensure equality of
opportunity (50%)

of school due to the associated
financial costs

By subsidising extracurricular
activities and trips, schools give
pupils access to benefits and
opportunities that might not
otherwise be available to them

Attendance of trips is improved as a
result

There is a wider evidence base
indicating that outdoor adventure
learning (e.g., Year 4 and Year 6
camp) may have positive impacts
on non-cognitive skills such as
resilience, self-efficacy and
motivation (EEF)

EEF impact for physical activity: +1
months

Physical Activity | Education
Endowment Foundation (EEF)

Contingency fund for acute -
issues

We have identified a need to set a
small amount of funding aside as
an emergency provision for support
as and when a new need arises

All

Total budgeted cost: £172,997.10
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity

Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

Intended outcome

Success criteria

To secure quality first teaching
for disadvantaged pupils

The implementation of our ‘no hands up policy’,
retrieval games and the use of SeeSaw for adaptive
teaching (and providing rich CPD for all) has
supported quality first teaching

Qualitative data from learning walks demonstrated
an improvement in engagement from disadvantaged
pupils

Writing outcomes were a priority area across the
school this year

End of KS2 data indicates that we were close to
meeting our target for PP pupils meeting the
expected standard in writing (target: 75%; actual:
73%)

Target-setting reflects -
children’s Early Years
attainment in Mathematics and |-
Literacy as well as GLD and
KS1 results

73% of PP children at end of reception were on
track in phonics for their sound knowledge

The percentage of children on track to receive GLD
increased from 0% in the Autumn term to 50% at
the end of summer term

Maths in EYFS increased from 11% to 80%
Literacy in EYFS increased from 0% to 60%

The percentage of children achieving combined in
KS1 increased from 0% in the autumn term to 47%
in the summer term

Reading in KS1 increased from 8% to 53%

Writing in KS1 increased from 23% to 47%

Maths in KS1 increased from 0% to 60%

Continue to provide enrichment |-
experiences for learning they
would not usually experience
including local trips, visits to the
theatre, residential trips and our |
wider curricular opportunities

The school has further improved its PD offer, in
partnership with Futura Learning Partnership, so
that we are proactively providing a broad range of
experiences

The school will continue to subsidise 50% for KS2
swimming, extracurricular activities and residential
trips, reflected in our 2025/26 Pupil Premium Strat-
egy Statement, to ensure equality of opportunity

Attendance — continue -
establishing good attitudes to
attendance and punctuality y
from EYFS, so that all year
groups have attendance above
average

We have made notable gains with attendance over
the last academic year

At the end of the 2024/25 academic year, attend-
ance figures were as follows:

14




Whole school 94.4% (national
94.8%)

PP 91.4%

Whole school PA 10.8% (-2.1%
from 2023/24)
PP PA 25.4%

The current attendance figures to date for the
2025/26 academic year are all on the rise from last
year’s figures:

Whole school 95.2% (+0.8%)
PP 92.8% (+1.4%)
Whole school PA 12.7% (+1.9%)
PP PA 22.3% (-3.1%)

This intended outcome will continue as a priority
area in our 2025/26 Pupil Premium Strategy State-
ment

Disadvantaged children to
access intensive catch-up
support to close the attainment
gap with non-PP peers

Outcomes for disadvantaged pupils followed an
upward trend throughout the 2024/25 academic
year in reading, writing and maths

Writing outcomes for disadvantaged pupils were
close to target (target 75% vs actual 73%)
Maths outcomes for disadvantaged pupils were
within 10% of non-PP pupils

Reading Writing Maths Combined

V6 Target 92% 86% 93% 86%

Y6 Summer 81% 85% 81% 72%

Y6 PP Autumn 19% 63% 13% 13%

Y6 PP Spring 50% 69% 50% 44%

Y6 PP Summer 53% 73% 73% 47%

This intended outcome (with a reading and writing
focus) will continue as a priority area in our 2025/26
Pupil Premium Strategy Statement

Externally provided programmes

Please include the names of any non-DfE programmes that you purchased in the

previous academic year.

Programme

Provider
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